Strategi komunikasi perlu dimasukkan dalam perkuliahan speaking untuk memungkinkan mahasiswa memiliki strategi untuk mengatasi masalah atau kesulitan yang dihadapi dalam komunikasi lisan, baik sebagai pengirim pesan (speaker) maupun sebagai penerima pesan (listener) dalam berinteraksi lisan. Ketika pengirim dan penerima pesan menghadapi masalah dalam berkomunikasi secara lisan, mereka dapat menggunakan strategi komunikasi sebagai pengganti pesan verbal dan nonverbal yang sulit diungkapkan atau dimunculkan, sebagai upaya untuk mengatasi masalah dalam berkomunikasi secara langsung dengan menggunakan cara alternatif dalam rangka mendapatkan atau memunculkan pesan yang disampaikan atau yang diterima. Penggunaan strategi komunikasi semacam ini dianggap sebagai perilaku yang baik dalam berkomunikasi, karena pembicara dan lawan bicara mampu menjaga komunikasi agar tetap berjalan dengan baik. Pembicara sebagai pengirim pesan (speaker) dan penerima pesan (listener) dapat menggunakan strategi komunikasi verbal dan non-verbal untuk mengatasi masalah komunikasi, strategi komunikasi tersebut adalah menciptakan kata baru (word coinage), pengalihan bahasa (language switch), parafrase (paraphrase), penggambaran karakteristik kosa kata bahasa target (circumlocution), strategi kooperatif (cooperative strategies), terjemahan harfiah (literal translation), meminta bantuan (appeal for assistance), mengasingkan bahasa sumber (foreignizing) mengkoreksi bahasa sendiri (self-correction), meminta pengulangan (asking for repetition), meminta klarifikasi (asking for clarification), strategi non-linguistik (non-linguistic strategies), dan sebagainya. Sementara itu, strategi komunikasi nonverbal yang dapat digunakan oleh pengirim pesan (speaker) dan penerima pesan (listener) dapat berupa tersenyum, menganggukkan kepala, menggelengkan kepala , mengangkat tangan, menggerakan tangan, mengangkat jempol, menggambarkan/ menguraikan sesuatu, dan sebagainya. Keywords: Strategi Komunikasi, Pembelajar EFL, Kelas Speaking.
INTRODUCTION

In the context of English as a Foreign Language (EFL), it has been
widely claimed by most Indonesian learners across different levels of education that speaking is a difficult skill to learn. Shumin (2002:204) stated that "speaking a language is especially difficult for foreign language learners because effective oral communication requires the ability to use the language appropriately in social interactions". Shumin's statement may indicate that learners encounter problems in using the target language (TL) in oral communication if they do not have adequate communicative competence that underlies speaking proficiency.
Regarding the learners' problems in speaking English, there are some reasons why speaking is considered as a language skill which is difficult to be acquired by most of learners. One of the reasons is that speaking requires the ability to use the appropriate, acceptable and comprehensible spoken language through communication in many kinds of opportunities.
Opportunities are available for the learners who want to communicate in English both inside and outside the classroom activities, but in fact, the learners are sometimes reluctant to participate in speaking activities. This coincides with Ur (1996:121) Communication strategies are defined as "a mutual attempt of two interlocutors to agree on a meaning in situations where requisite meaning structures do not seem to be shared" (Tarone, 1983:65 ).
Tarone's perspective of communication strategies may be seen as attempts to bridge the gap between the linguistic knowledge of the speaker and the listener to the target language in real communication situation. Achievement/compensatory strategies may be used to bridge this gap, while avoidance/reduction strategies may be used where the gap is perceived as unbridgeable. Similar to Tarone, Bialystok (1983:102 ) also defined communication strategies as "all attempts to Tarone (1983:62-63) (Tarone,1983:62-63) No
Communication Strategy Those strategies can be seen in Table 2 . The learner uses a form in the non L2 language.
The learner makes use of other than the L2.
The learner makes use of alternative L2 forms. The learner has various possibilities for coping with communicative problems by using his IL system.
The learner replaces one L2 form with another.
The learner replaces an L2 item by describing or exemplifying it.
The learner replaces an L2 item with an item made up from L2 forms.
The learner develops an alternative constituent plan.
These involve a joint problem solving effort 
Retrieval strategies
The learner attempts to retrieve in some ways from achievement strategies in order to get at the problematic item.
Attempting to adopt achievement strategies. problem, type of behavior and type of strategy is presented in Figure   1 . (Faerch & Kasper, 1983:37) Knowing that both communication strategies taxonomies proposed by Tarone (1983) , and Faerch and Kasper (1983) have similarity and dissimilarity. The similarity is in which some of those strategies seem not only to exist explicitly in each of taxonomy, but also to exist into each other, such as topic avoidance, message abandonment, paraphrase, word coinage, code switching, and non-linguistic strategies.
Figure 1 Types of Behavior and Types of Strategies
Furthermore, classifying the differences of both two taxonomies are focused on the strategies perspectives and the types of strategies.
The differences come from, firstly the fact that Tarone (1983) views communication strategies from a discourse analytical perspective through interactional approach, which is believed that learners' speaking in interaction of real communication context is the one way to know the interaction process between speakers and their interlocutors, what strategies which are learners employed to cope with the problems in communication. Faerch and Kasper (1983) 
Concerning those various kinds of communication strategies
proposed by Tarone (1983) and (Faerch and Kasper, 1983) , they were able to be categorized into two types of strategies, namely achievement/compensatory strategies and avoidance/reduction strategies. Learners may employ achievement/compensatory strategies in an attempt to deal with problems in communication directly by using alternative in order to get the message across. They enable the learners "work on an alternative plan for reaching their original goal by means of whatever resources are available. These strategies are regarded as good learners' behaviors" (Nakatani, 2006:151) . Through achievement/compensatory strategies there are some strategies in which the learners may employ in such as word coinage, language switch, paraphrase, circumlocution, interlingual transfer, intralingual transfer, cooperative strategies, non-linguistic strategies, and retrieval strategies. Otherwise, the learners may rely on the avoidance/reduction strategies if they are not able to convey or understand the message to or from the interlocutors. These strategies Eye contact. Since the visual sense is dominant for most people, eye contact is an especially important type of nonverbal communication. The way people look at someone can communicate many things, including interest, affection, hostility, or attraction. Eye contact is also important in maintaining the flow of conversation and for gauging the other person's response (Panagiotis, 2012) . This coincides with Thompson (2003:97) who argued that eye contact is very important and a very powerful means of communication. It can be used for a wide variety of purposes ranging from establishing solidarity and concern through to being threatening and intimidating. Eye contact conveys a lot about how people feel about themselves and the people they are communicating with.
Luft (2012) Posture. The posture we adopt in sitting or standing can say a lot about our frame of mind or our emotional state (Thompson, 2003:98) . Harmer (2007:44) Orientation. Whether we face towards someone or away from them can speak volumes about our attitude toward them, how we value them (or not) and perhaps even our intentions towards them.
For example, turning away from someone can be very powerful gesture indeed (Thompson, 2003:98) .
Proximity. How closely or otherwise we sit or stand in relation to someone can be very meaningful indeed. For example, many hospitable and friendly teachers have been taught out by fact that their proximity indicated to students a greater degree of intimacy (Thompson, 2003:98) . Proximity is also both a matter of personal style and of culture: what may seem normal to a speaker from one culture may appear unnecessarily close or distant to a speaker from another. And standing close to someone may be quite appropriate in some situations such as an informal party, but completely out of place in others, such as a meeting with a supervisor (Harmer, 2007:44) .
Fine movement. This refers to small movements of parts of the body which can be very significant, for example, a nod of the head, a wave of the hand or a furrowing of the brow. These can often be very subtle, but none the less very significant in the message they convey and the impression they create (Thompson, 2003:98) .
Cross movement. This refers to more large-scale movement of the body of parts of the body. Walking or running away from someone would like the clear examples of this. These are often associated with more extreme situations, but do none the less occur quite frequently. For example, at a social gathering, someone may talk the long way round to where they want to go in order to avoid a particular individual that they do not wish to interact with (Thompson, 2003:98) . . DEVELOPING EFL LEARNERS' ACHIEVEMENT COMMUNICATION STRATEGIES IN A SPEAKING CLASS. JURNAL TATSQIF, 14(1), 84 Clothing and artefacts. In the majority of situations, the clothing we wear will say something about how we perceive that situation. For example, wearing formal clothing at a court appearance or job interview indicates respect and that we are taking the proceedings seriously (Thompson, 2003:98) .
Gestures. Gestures are woven into the fabric of people daily lives. People wave, point, beckon, and use their hands when they are arguing or speaking animatedly, expressing themselves with gestures often without thinking. However, the meaning of gestures can be very different across cultures and regions, so it is important to be careful to avoid misinterpretation (Panagiotis, 2012) . In terms of gesture strategy, it includes purposeful of head, shoulders, arms, hand, or some other part of the body to deliver or receive messages in communication. The learners often use gestures strategies in speaking, even though they may not be aware of them. Harmer (2007:44) explained that using gestures strategies to indicate wide range of meanings, although the actual gestures the learners use may be specific to the particular cultures.
However, using of nonverbal with verbal CSs helps to deliver the messages more effectively. Thompson (2003:82) argued that nonverbal strategy is not only an important part of assertiveness, but also as a significant part of successful interpersonal encounters in general. It also refers to the bodily movements which accompany speech and which add meaning to the communication. This coincides with Faerch and Kasper (1983:52) who argued that although nonverbal strategies are sometimes used as the learners' one and only attempt at solving a communication problem; they are often used to support other verbal strategies. Learners convey the meaning not only through verbal strategies but also through nonverbal strategies.
